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ABSTRACT

: The principal aim of this study was to investigate
the impact of type of college, place of residence, and raeference
group identification on college environmental perception. An attempt
was made to measure the variability in terms of college perception
that existed among students in the following subgroups: (1) sophomore
male students attending 3 smiall colleges; (2) sophomore male students
distributed among different residence arrangements within each
college; and (3) sophomore male students maintaining different
patterns of reference group identification within eack college. The
observations suggest that the college environment as a whole is a
major determinant of variation in college environmental perception.
However, the results of this investigation also indicate that
differentiated parts of the college environment (such as residence
and reference jdentification) significantly affect student
perceptions of college environmental characteristics. The appendix
includes the survey gquestionnaire. (Author/PG)
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Introduction

In recent years, a considerable portion of edvcational research has

been concerned with the study of environmental gieterminanta of student

behavior and attitudes. Most, if not all, of the research in this area iia"’fs"‘*"’“"“
maintained as its pilmary objective the investigation of burgeoning sociél
structural relationships between the student and his college environment : '
(Pace and Stern, 1958; Astin and Holland, 1961; Warren, 1973). As institu-

tions of higher education have increased in size and heterogeneity, they

have taken on the structure of small communities, each with a unique

configuration of environmental cha racterlstlcs.' Invariably, as a function of

their tenure at college, students will develop unique perceptual-cognitive

responses to these characteristics which in turn serve as a stimulus for

specific attitudinal and behavioral expressions on their part, Im'plicit in

this notion is the assumption that for fixed college characteristics, both
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highly personalized perceptions of the college environment and environmental

perceptions shared by and unique to a given subgroup of the college pchulation

ahould be demonstrated,

The Problem

Although the rapid emergence of college environment research has
served as a foundat{on for the study of student-environment relatiénships,
1t has been beset with a number of problems. A persistent and unresolved
problem in the study of the college environment, particularly its impact
upon student behavior and attitudes, involves the need for exploration of
va‘riability among individuals with respect to their definition and concoptu-
alization of the college environment as a stimulus, The majority of
investigators in this area agree that the importance of the college environ-
meﬁt stems from its effects, as a stimulus configuration, upon student
behavior and attitudes., Not all-investigators agree, however, on the
nature of 'this stimulus nor do they agree cn the nature of individual
similarities‘ or differences in definition or perception of the college
environment,

Assuming that it is worthwhile to conceptualize the college environ-
ment in terms of a stirnulus involving individual student perceptions, it
becomes relevant to investigate whether or not variability in envirenmertal
perception can be established for students huving different ch#racteristics.
Previous research has demonstrated tbat substantial relationships appear

to exist between the perceptual responses of students to their collage
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environment and thelr distirctive types of living arrangements (Baker, 1966;
Lindahl, 1967; Gelso and Sims, 1968). In addition, there is a large body of
empirical research which has indicated that proximity of students within
shared living arrangements results in the development of close friendship
group relationships (Festinger, et al., 1950; Newcomb, l961§ Sinnett and Menne;

1971).

In this study, the principal aim was to investigate the impact of type of
college, place of residence, and reference group identification on college
environmental perception, An attempt was made to measure the degree of
variability (in terms of colle;ge percepéons) that existed among students
classified into the following subgroups:

1. SoPhomore male stedento attending three small colleges,

2. Sophomore male students distributed among different

residence arrangements within each college,
3.- Sophomore male students maintaining different patterns of
re_ferenee group identification within each college,
The grand-range objective of the study was the investiga-tion of individual,
group, and setting determinants of college cnvironmental perception,
Research hypotheses formulated with regez"d to this objective were
px;edicated on the assumption that student perception of college envir onmental

characteristics, if it occurs, will be a product of the residence arrangement

and pattern (s) of reference grcup identifications held by the individual,



Method ‘

The subjects for this study were 413 sophomore male students
enrolled in th'ree cblleges in Pennsylvania. One hundred and sixty were
enrolled in a private non-gectarian liberal arts college, 153 were enrolled
in a public state college, and 100 were enrolled at a satellite campus of a
public state inversi.ty.

The criterion measure of reference group identification in this study
was a jociometric questionnaire administered to all subjects, The
qaestionnaire was labeled, The Interpersonal Attitude Survey (Appendix A)
and it required all subjec:s to indicate the clase of pevrsons, (e.g., parents,
residents of fhe same living arrangement, faculty, administrators, class-
room ;:ontac;s. neighborhood friends, etc.), whom they would select as
desirable feferents for their behavior, attitudes, and opintions with respect
to: (1) éwenty-two salient educational issues {Table I) and (2) fifteen rﬁutine
spheres of day-to-day living (Table II), Thﬁs made it possible to develop
distinctive p.atterns of reference group idéntification for all subjects through
determination of the frequency with which they selected particular reference °*
group categories'to represent their choice of persons with whom they would

interact across relevant spheres of activity, *

*The construct ""pattern of reference group identification' is meant
to refer to the distinctive patterning of reference group choices made by
subjects across salient issues and day-to-day activities, For example, Af
a particular subject chose to distribute his reference group choices equally
between two categories (such as residents of the same living arrangement
and classroom contacts), then it was possible to formulate an intra-residence:
classmate pattern of reference group identification,




Table [. Issues of Interest to 113 College Students in the Pilot Study

Type of Issue

1, Interpersonal relationships 12. Faculty irrelevance

2., Grades . 13, Relations w/community authorities
3. Occupational goals 14, Irrelevance of courses
4, Datiné and social life 15, Social pressures

5. Study z;lethods . 16, Drugs

6. Political and moral concern 17, "Social coolness"

7. Choice of academic major 18, Concern over graduation
8. Financial : 19, Parental pressure

9. Concern over roomates 20, Exams
10, Self awareness 21, Student apathy
11, Anonymity in large-scale organization 22, Quality of housing

P ———— L ——— — —— "]

Table II. Routine Day-to-Day Activities for 113 College Students in the Pilot Study

Type of Activity

1. Relaxing in living quarters before or 10, Attending college sponsored

after classes, cultural event without a date.
2. Studying in afternoons and evanings, 11, Going to dinner at a local

restaurant without a date,
3, Sharing table at dinner,
12, Selecting a team to participate
4. Going to a social event without a date, in organized intramural athletics,

5. Participating in spontaneous and 13, Sharing table at lunch.
informal athletic contests,

14, Relaxing and "'goofing off" on

6. Attending a movie without a date, weekends,
7. Relaxing between classes on campus, 15, Taking someone home for a
‘ weekend.

8. Browsing in a downtown store,

9, Relaxing and having a rap session on
weekday evenings.,




Injorder to check the stability and reliability of reference group

choices, a cross-checking procedure was utilized wherein reference group

cholces madé by subjects across salient issues were checked for consistency
against ¢hoices made by them in terms of day-to-day activities.

The residence concept in this study was measured through specifications
of the particular types of living arrangements that were maintained by éubjects
at the time they completed the sociometric questionnaire. Four residence
categories were presented, i.e,, fraternity, dormitory, off-campus, and
family residence categories, and subjects were asked to select the one
category which most accurately represented their choice of living arrangements
. for the current academic quarter,

The criterion measure of college environmental perception in this study
was the College and University Environment Scales - (CUES) Second Edition.
The CUES was administered to all subjects in the sample and is a perceptual-
cognitive inatrument consisting of 160 statements descriptive of the intellectual-
social-cultural climate of college life; it is organized along seven major
dimensions which describe the collegé environment, These dimensions are:

Scale 1. Practicality: The twenty items that contribute to the

score for this scale describe an environment characterized by

enterprise, organization, material benefits, and social activi-

ties, There are both vocational and collegiate emphases, A

kind of orderly supervision is evident in the admi’. stration and

‘the classwork. As in many organized societies, there is also
" some personal benefit and prestige to be obtained by operating in

the system. Knowing the right people, being in the right clubs,

becoming a leader, respecting one's superiors, are important,

The environment, though structured, is not repressive; it

responds to entrepreneurial activities and is generally character-
ized by good fun and school spirit,
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Scple 2. Community: The items in this scale describe a
friendly, cohesive, group-oriented campus. There is a feeling
of igroup welfare and group loyalty that encompasses the college
asla whole. The atmosphere is congenial; the campus is a
community, Faculty members know the students, are interested
In|their problems, and go out of their way to be helpful.

Student life is characterized by togetherness and sharing

rather than by privacy and cool detachment,

Scale 3, Awarvness: This scale reflects a concern about, and
emphasis upon, three sorts of meaning: personal, poetic, and
political. An emphasis upon self-understanding, reflectiveness,
and identity suggests the search for personal meaning, A wide
range of opportunities for creative and appreciative relationships
to painting, music, drama, poetry, sculpture, architecture, and
the like suggests the search for poetic meaning, A concern about
events around the world, the welfare of mankind, and the present
and future condition of man suggests the search for political
meaning and idealistic commitment, What seems to be evident
in this sort of environment is a stress on awareness of self, of
society, and of aesthetic stimuli. Along with this push toward
expansion, and perhaps as a necessary condition for it, there is
an encouragement of questioning and dissent and a tolerance of
nonconformity and personal expressivenesg.

Scale 4. Propriety. These items described an environment

that is polite and considerate, Caution and thoughtfulness are
evident. Group standards of decorum are important, There

is an absence of demonstrative, assertive, argumentative, and
risk-taking activities. In general, the campus atmosphere is
mannerly, considerate, proper, and conventional,

Scale 5. Scholarship: The items in this scale describe a campus
characterized by intellectuality and scholastic discipline, The
emphasis is on competitively high academic achievement and a
serious interest in scholarship. The pursuit of knowledge and
theories, scientific or philosophical, is carried on rigorously
and vigorously, Intellectual speculation, an interest in ideas,
knowledge for its own sake, and intellectual discipline are all
characteristic of the environment.

Scale 6. Campus Morale: The twenty-two items in this scale

- indicate acceptance of social norms, group cohesiveness,
friendly assimiliation into campus life, and, at the same time,

a commitment to intellectual pursuits and fxfeedom of expression,



BRI

Intellectual goals are exemplified and widely shared in an

atmosphere of personal and social relationships that are

both supportive and spirited,

Scale 7. Quality of Teaching and Faculty-Student Relationships:

This scale defines an atmosphere in which professors are

perceived to be scholarly, to set high standards, to be clear,

adaptive, and flexible. At the same time. this academic quality

of teaching is infused with warmth, interest, and helpfulness

toward students, ’ '

To evaluate h;.rpotheses based on the notion that college environmental
perception is positively related to certain characteristics of individuals
perceiving the environment, mean group scores on each dimension of the
CUES were obtained for students classified according to: (1) type of
college, (2) place of residence, and (3) pattern of reference group identifi-
cation. In this way, it was poésible to conduct both univariate (ANOVA)
and‘mulf_iygr_ia,j;‘g;,(MANQY@),‘g,r_;g;}_ggis__‘pf variance tests for equality of

mean scores on relevant variables,

Hypotheses and Results

Hypothesis One postulated that a significant relationship would exist

between type of college and college environmental perception. This hypothesis
is confirmed._ Table III presents the results of consecutive univariate and
multivariate analysis of variance tests for equality of mean CUES scores for
s}:udents classified according to type of college.’ As this tabie indicates, a
multivariate F-r;tio of 21,33 (14/682 df) was found which is significant to

the .05 level, The table also indicates that the greatest variation among
colleges occurred on the Awareness, Practicality, Scholarshii).‘ and Quality

of Teaching and Faculty-Student Relationships dimensions of CUES,




Table III, S?mmary of Multivariate and Univariate Analysis of Variance
Tests for Equallty of Mean Scores for College and College
Epnvironmental Perception.

L

Source Variable F-Ratio D.F, P Less Than

s
PR

7 Environmental

Perception = multivariate F=21,33 14/682 £, 05
Scales
Type of Practicality univariate F=36,80 2/347 <. 05
College
“Community " F= 1,58 2/347 > .05
. Awareness L F=20.59 2/347 < .05
Propriety " F=17.66 2/347 < .05
Scholarship " F=39.43 2/347 < .05
Campus Morale " F= 4,67 2/347 > .05
f)uality of
Teaching and
Faculty-Student

Relationships " ¥F=30,97 2/347 < .05
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The data reveal that greatest variation between colleges occurs oh a
public-private dimension, On the one hand, students enrolled in a private
non-sectarian liberal arts college perceive the environment as being high
in awareness (self;understanding, reflectiveness, and expressiveness),
Scholarship (intsllectualism, scholastic discipline, and interest in ideas),
and Quality of Teaching and Faculty-Student Relationships (academic
excellenée,’ personalized instruction, and flexible curriculum requirements)
compared to students enrolled in a public state college and a satellite campus
of a public state university, On the sther hand, students enrolled in the
public institutions view the environment as being high on the Practicality
(enterprise, organization, and material benefits) and Propriety (conventionality,
mannerlines‘s, and grdup decorum) dimensions of CUES as compared to their

sophomore male counterpérts at a private liberal arts college,

Hypothesis Two postulated that a significant relationship would exist

between‘ residence and pattgrn of reference group identification,

A chi squaré test for significance of the relationship between these
variables produced a chi square value of 190.64 (27 df) which is significant
to the . 0] level. The data in Table IV indicate that, on the one hand, students
residing in fraternities and off-campus apartments comprise the majority of

students classified into the intra-residence, intra-residence: classmate,

and intra-residence: faculty-administrative reference group patterns, On
the other hand, students residing in a family residence arrangement are

classified primarily into the clagsmate: faculty-administrative, classmate,
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ffaculty admlnist*atlve: _narental. and classmatea parental reference

1 ;;groupipetterna. Lastly. students malntalnlng an off cemnus reeldenee
" ‘?;?:{arrangement, (i e. . off-campue apartments and boarding houses). were g

:ffor the most part clasetfled into the intra-restdence. clasemate: faculty-

: fadminlstratlve, and facultzsadminletrative reference group petterns. On

1 ff::the bas!s of demonstrated varlabmty among resldence groups (1n terma of j i

'nszf_}‘referenoe group identlflcation). support ia clalmed for this hypotheeis.o

}Lypotueels Three predlcted that a elgnlﬂcant relationship would

'.exlst between resldence and college environm ental perception.
Support 1s clalmed for this hypothesls as Table \'4 reveals that a

multivarlate F- ratio of 2,56 (21/896, 45 df) was obtained which is signifi-
: 4cant to the ., Ol level, This table also reveals that greatest variation amongt
etudents situated in different types of residence arrangements occurs on the
- | Awarene’ss and Scholarehtp dimensions of CUES,

| St‘ud‘ents sltuated in a fraternity reatd’ence ax-rangexrtenf:descrl,be the |
envirotunent as belhg high in Awarenss (expressiveness, seli‘-’understé‘nding,’ g
ata,d reflectivenees) and Scholarshio (scholastic discipline, lﬁtellectuansm‘,- |
and interest in tdeae) whereas students residing in famtly and doimitory.
residence arrangements achieve low scores on these dimensions. Consid-
erable variation (in terms of mean scale scoresl) is observed for students
living off-campus apartments and boarding homes. These are the only
,dirrlensione on which significant univariate F-ratios were obtained with
respect to the relationship between residence and college environmental

perception, E o :
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_ Table V. Symmary of Mullvariate and Univariate Analysis of Variance Tests

3

. Pprception,
| varable F.Ratlo ~ D.F. P Less Than

R“idmce ‘ 7EnVil‘°nm°nta1 e o ST
~(ad-- -~ - Perception multlvariate Fa 2,56 21/896 . & .05
Justedt  geales . 00 T T

“:‘Pr,‘a}.‘fétfdal;i;tyr g '5':'\51nivra:‘£gt_;§ ] F= 092 3/412 ;"f;"‘ 7 .05 e

| Communlty univarlate Fe 250 3412 > .05
Awarensss univariate F= 5,13 3'/4‘12',‘ <'.i¢"5‘» f
»Propx‘-ie'ty " univariate F= 2,52 3/412 : >’05 |
Scholarship univar{ate Fa 3,61 | 3/4912 < .05 S
| Campﬁs Morale univariate F= 1,30 3'/4‘12‘2' > .05
Quaiity’ of - '

Teaching and ' . . N
Faculty~Student  univarlate F= 1,02 = 3/412 o> .05

*It was previously noted that residence has been adjusted in terms of pattern
of reference group identification, That is, when consideration is given to the
relationship of residence and college environmental perception, the effects
of reference group identification have been removed,

. for Equallty of Mean Scores for Residence and College Environmental
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Hylotheeis Four stated that a signifioant relationship would exist

| between attern of reference group identification and college envlronmental
percepti o
Ta le VI preeenta the results of consecutive multivariate and uni-

; varlate analyeis of variance tests tor equality of mean CUES ecoree for

etudents classii‘ied according to pattern of reference group identification.

; 'I‘hie table reveals a multivariate F-ratio of 1. 40 (56/2083 47 df) which is ’
slgnlficant to the 05 level. Moreover, when coneideraﬁon is given to o
this relationahip within a univariate frame of analysis, it is evident that
greatest variation between student subgroups occurs on the Practicality
dimension of the CUES,

Studente classified into the faculty-administrative: parental and

classmate: parental reference group patterns view the envrronment As

being considerably higher in Practicality (enterprise, organization, and

social activities) than do students classified into the intra-residence

and intra.residence: classmate patterns, A similar pattern is observed

on the Propriety {conventivaality, mannerliness, and group etandarde of
decorum) and Community (cohesiveness, small group orientation, and
friendliness) dimensions as etudents classified into the parental reference
group pattern (the majority of whom reside off-campus with families and
relatives) achieve more positive scores than students sorted into the '_i_g_‘_t_rg-
residence pattern (predomi:{antly dormitory and fraternity residente). A

converse trend is observed on the Scholarship scale (intellectuality and




Smmnéry of Mdltivatiate and Univa‘riat’q Ahalyais of Variance‘ :
- Tests for Equality of Mean Scores for Pattern of Reference
~ Group Identification and College Environmental Perception,

e TQPIO VI-

Source Variable F-Ratio ~ D.F. P Less Than
: ‘Pattern ,7' Environmental 7 B -
of Perception - multivariate F= 1,40 5672083 < 05
- Refer. . Scales SRS y DI
ence . . , L S f : o N
~Group  Practicality univariate F= 3,51 8/318 <& 05
o fication - Cammunity univariate F=a 1,57 8/318 > ,05
- Justed) Awareness univariate F= 1,03 8/318 >
- Propriety univariate Fa= l‘.‘ 11 8/318 > .05
Scholarship univariate F= 1,64 8/318 > . 05
Campus-Morale univariate F= 1,32 8/318 > 405
‘Quality of
Teaching and
Faculty-Student

Relationships univariate F= 0,55 8/318 > .05




o »echoiaotic dieclpline) as low 8co res are achieved by etudente ciaeeified

:‘ into the intra-residence and claeemate reference group patterns and high

Ji,ecoree are achleved by students cla selfled into the intra reeidencea iaculty- ;

'admlnietrative. ciassmatei faculty admlnietrative, and claeemate: perental

16

Hypotheeis Five postulated that the relationship between piace of resi-’.’f’},:‘i

mediated y the pattern of referenze group identiﬁcation maintained by the

individual,

Table VII presents a summary of multivariate and univariate F-ratioe .

obtained through consecutive analysis of uariance tests for yequality of niean
CUES scores for students classified according to place of residence and

pattern of reference group identification, Thie table indicates that a

multivariate F-ratio of 1,37 (140/2083,47 df) was obtained which is reflec’-'

tive of a significant interaction effect hetween residence and pattern oi‘

i * B

“fy.ireference group patterne. Therefore, eupport is clalmed for thle hypotheaie._

o | dence and col.ege environmental perception. if it occurred at ail would be

reference group identification relative to college envirormer.tal perception. =

Furthermore, a significant univariate relationship is evident between these
variables on ths Practicality, Community, Propriety, and Quaiity of Teach-
ing and Faculty-Student Relationships dimensions of CUES, However, the

reliability of these results is questionable since lovtr cell frequencies appear |

to contribute to deviancy among group means., As a result, thie hypotheeie =

is not confirmed,



 Table v,

Summa ry of Multivariate a
Tests for Equality of Mean

Perceptlon.

. Varlable

nd Univariate Analysis of Varance
Scores for Residence; Pattern of
“Reference Qroup Identification, and College Environmental

17

Identi-
- flcation

 ~*__§¢3163)

- Perception -

) Eyrivlfonnwni‘atl | Lol
~ multivariate F=

1,37

t2140/2°83*

Practicality
:Cbmmﬁnity_, .
| Awgrenéss

Propriety

Schola'réhlp

deus Morale

Quality of

Teaching and

Faculty -Student
’ Relatlonships .

| ‘.V'Eur‘_xi\'f'a_tl:a_-‘.e F=

: unlv’arl"ate F=

univariate F=

 univariate  F=

univa riate - F=

univariate F=

univariate F=

192
1,60

1,21
2,09

0.95

1.12

1.70

20/318i'
20/318
20/318
20/318

20/318

20/318

_207318? ,

_.05

1&;da;%???*
.05

.05

<

<
> .0

<

>

>

‘105;’”; ,




Summary and Dlscussion

ln this study, the college envlronment as a whole and a differentiated

- sum o£ parts can be seen to have ongoing impact on student perception quite
o “’apart from the effects of initial selection and entrance. Specifically, | |

»students distributed w-lthin different types of college en, vironments as well

vas diverse residence arrangemente within each college environment, main- e

tain quite different perceptions of the college community. Furthermore, ’

‘etudents classified according to place of residence exhibit substantial

variation with respect to reference group choices they make across salient |
issues and day-to-day activities, Additional data demonstrate that varlation
(in terms of college environmental perception) occurs among students
classified according to pattern of reference group identification.v

It is notable that the independent variahles in this study are qualita-' 4
tively different in terms of their observed relationships t.o’ the dependent
variable, college environmental perception. Specifically, type of college
and place of residence are the sources of greater variation in college
environmental perception than pattern of reference group identification,
It s evident that variables descriptive of a setting level of analysis, (i. e, '

type of college and place of residence) involve an environmental component

in their relationship to college environmental perception. On the other hand,
pattern of reference group identification is descriptive of a group level of
analysis and involves a social psychological component in its relationship

to college ‘enVironmental perception, The_réi'ore, since the dependent variable




19 u
s also lnvolves'an envirOnrnental ‘component, it is loglcal that variables
5 ‘deecrlptlve of the same component will reﬂect a more positive relatlion-

ship thati variables descriptive of divergent components. A second factor i

5 which me account for variation in impact ofselected variables upon b

*_college nvironmental perception. ls reflected in speciflc classlficatlon f

s

. fzkschemes utillzed for the independent variables.‘ Categories that are part i

: are more distlnct in type than are categories withln the eocial psychological* :

"ﬁ"‘Of the setting varlablea, “ x Wpe of collegc and place of residence)' o et

variable. For example. type of college and place of residence are eaally -

distlnguished variables and comprlse are ady-made variation for the b
classification of students into specific subgroups. Quite to the contrary,

- pattern of reference group identification is an extremely complex variable- .
subgroups that make up the variable cannot be easily distinguished on the

| basis of simple inspection. Evidence of this problem 1s apparent in the

diversity of methods utilized to study reference group identification of .

participating students in thie study -- a combination of six different |
techniques were utilized to establish and cross-check data with respect to
reference group patterns.

The findings related to hypotheses in this study -- type of college,
place of residence, pattern of reference group identification, and college “
environmental perception -- are meaningful but complex. Significant rela-
tionships emerge between each independent variable and the dependent variable,

These relationships, however, diminish in significance as attention is turned
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from environmental variables, (i,e., setting varisbles) to the social |
psy‘chological ’var’iable. Thus, it appears that types of college and plsoe
of residence are better 'prediotors of VariatiOn in college environmental
perception than is pattern of reference gr oup identification.

’ It 13 important to note that variability among students classified

: ! accord’ng to type of college, place of residence, and xeference group

‘pattern, ocb“rs on several i“ter“ti"g dimensions. In terms of variabilitY N

among students attending different colieges, significant F. ratios are found j
‘on the .Practicalit'y, Awareness, Propriety, and Scholarship dimensions,
Students enrolled in a private non-sectarian liberal arts college perceive
the environment as being relatively high in Scholarship (scholastic discipline,
intellectualism, and interest in idea's) and Awareness (expressiveness, non=-
conventionality, and self-understanding) when compared to students enrolled
in two publi,c colleges, On the other hand, students enrolled in the public |
colleges a‘chieve high scores on the Practicality (organization, enterprise,.'
and rnaterlal benefits) and Propriety (mannerly, considerate, and proper
college environment) divnensions of CUES whereas students enrolled in the
private college do not, These findings are parallel to findings obtained by
Pace (1958), and Centra and Linn (1968) in previous college environment
research, Briefly, as attention is shifted from the public sector of higher
education to the private sector, it is apparent that several phenomena occur,
These phenomena are the following:

1. Students attending selective liberal arts colleges typically
score very high on the Scholarship and Awareness dimen-



a

sione; higher than ave rage on the Propriety dimension; end
j‘very low on the Practicaiity dimension. ' L

2. Students enrolled in general universities and state coileges
| differ from students enrolled in selective liberal arts
colleges since they achieve lower scores on. the Scholarsnip

.| and Awareness dimenslons and correspondingly higher '
ecores on_ e,vPropriety end Practi mens -

The findings obtained with respect to the ef 'c"t of residence and

‘na(ttern of reference group identification on coliege environmental ‘perception
o reflect the conceptual derivation that eubetantial variation in coileg‘\i per :
‘;A:‘ception occurs within one college environment as well as between different ‘
college environments., It appears that residence is a very meaningful |

predictor of variation in college environmental perception. On the one hand,
x’-‘students residing in fratermty and dormltory living arrangements perceive
- | ;‘the environment as being high in Scholarship while. on the other hand :
." students residing in a family living arrangement view the environment as ‘

being low in Scholarship but high in Quahty of Teaching and Faculty-Student

Reia,tionships. Therefore, whereas fraternity and dormitory residents o
describe the ’college environment as .being characterized by intelllectnalit;t, :
scholastic discipline, interest in ideas, and the theoretical pursuit of
knowledge, family residents evaluate the environment as placing emphasis
on high standarde of academic performance, but, also the development of
meaningful and close faculty-student relationships, Of great interest here
are the marked differences between on-campus (fraternity and dormitory)
and off-campus (family and apartment) residents with resi)ect to Scholarship.

A reasonable explanation inight be that on-campus residents have developed




a norm of competition in striving i‘or high acedemic achievement whereas

‘_f'off-campue residents place greater emphasis upon a norm of cooperation

. in attemming to satisfy curriculum requiremente.; ,

A eecond dimension on which residence groups vary in college e
é'}._environrnental perception is characte rized by high scoree attained by
'f-f_’if\dormitory and off campus reeidents on the Awareness ecaie as compared
ﬁ ¢ to high scores attained by fraternity and family residents on the Community
scale. Speclflcally, it appeare that dormitory and off-campus residente
"view the college environment as reflecting a concern about self—underetanding."ic.f,‘;'
creative meaning, peraonal expressiveness and constructive diaaent. whereasf
fraternity and family residents perceive the environment as maintaining an
atmosphere of friendliness, congeniality, and togetherness among faculty,

atudent, and administrative subcultures.' This finding ie consiatent with

- results obtained in previous research -- studenta who reside in highly

atructured and cohesive living units (i. €, family and fraternity reaidence

ar_rangements) which are governed by small group norms are more likely,to'
perceive the college environment as being friendly»and group-oriented than
are students who reside in college-si;onsored dormitories and apartments,
Furth'ermo‘re, it is also logical that upper class dormitory and apartment
residents are not fully aware of the soclal characteristics of’campuys life. |
For the most part, ongoing campus activities occur within a small gronp

¥

framework and dormitory and apartment dweliera may find' these activitiee ~

foreign to their interests. Campus activities would seem to be less mean.




£ apartment dwellers than to those who actually participate)

ﬂdimensions of CUES. :
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ingful to those who observe thern from a distance (such dormitory and
Finally. when analysis is undertaken of variation arnong students
5 classified according to pattern of reference group identification, it is

':,f‘_}‘apparent that significant differences occur on the Comrnunity and Practicaiity.

On the one hand studenis maintaining intra residence. intra residence:'

‘classmate, and classmate pacterns of reference group identification perceive ;

- the college environment as being friendly, cohesive, and group-oriented. ,

| Quite to the contrary, students who maintain faculty administrativeo parental. -

classmate~ parental faculty adminrstratrve and intra residence- adminis._‘;” :
: trative patterns of reference group 1dentification perceive the environment as ;
‘ .being characterized by enterprise, organization, material benefits, and
structured social activrties. |

Symbolic interaction theory suggests several relevant explanations for

these differences. First, itis playusible that students identifying with refer- : o
ence groups in close proximity within shared residence arrangements, (i.e.,

students maintaining intra-residence and intra-residence: classmate patterns

of reference group identification) are more cohe‘sive, friendly, and group
oriented than are students who identify with more distant reference groups
such as groups made up of off-campus, faculty, and administrative contacts,
(i.e., contacts who are members of faculty and administrative subcultures in

institutions of higher education). As a result, students who identify with

N b



e
| reference groups wlthln thelr own place of resldence, may have a tendency

: to perceive the environment as be{ng frlendly. coheslve, and group-orlented. ‘
hFurthermore, lt s logical that students who identify with reference groups e
""made up of off-campus. faculty. and admlnlstrative contacts wlll percelve ; :

thhe environmmt as being hlgh ln Practloality slnce thelr relatlonshlps wlth

o theee referents may be m: ,re "lnstrumental“ than social. In other words. |

;students malntalnlng faculty admlnlstratlve, classmatez parental, and

faculty admlnlstratlve. parental patterns of reference group ldentlflcatlon "
may tend to place greater emphasis on establishing relatlonshlps whlch are
instrumental to them in attaining academlc, vocational, and socloeconomlc
goals. These students have a tendency to view the college environment in

terms of such characterlstlcs\as enterprise, organizatlon. and materlal ,
beneﬂt. .

| The ohservations above suggest that the college environment-asa

whole ls a major cleterrnlnent of variation in college enyironmenta,l perception,
However, the results of thls lnvestlgatlon also indicate that differentlated

parts of the college environment (such as residence and reference group
identification) significantly affect student perceptions of college envlronmental
characteristics, An idiom of socizl psychological theory maintains that
individual behavxor and attitudes are formed withln the context of an individual. |

group-setting relationship, In applying this ‘idiom‘ to hlgher education, it would

seam important that institutional personnel interested in college environment

research should seriously consider residence location and reference group

identification of students when attempting to investigate the impact of college
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on individual behavior and attitudes,
Ohserved tendencies on the part of students to maintain diverse,
: :subculturecbased perceptions of the college environment have many

implications for definition of the college environment, Most, if not all

o higher education administrators interested in research pertaining to

g college impact would probably agree that the importance of the college -
environment in phenomenological terms, stems from its effect as a |
,stimulus configuration upon student behaviors and attitudes, The problem'“’
and associated data investigated in this study substantiate the proposition
that t_h'e college environment does have impact upon student behavior and
attitudes. Impact is selective, however, as students' selection of a par-

" tlicular college brings them into contact with a unique configuration of
environmental characteristics, Their location within particular typos of
residence arrangements puts them in proximity with persons who may serve
as referents for their evaluations of self and environment, These persons
may come to constitute a distinguishable reference group for the student
and in this capacity serve to insulate and isolate him from extra-group
influences in the wider environment, thus affecting the pattern of his
reference groups. Reference group identification, then may be a function
of proximity when different patterns of reference g'roups develop among
students situated in different residence arrangements. As students come

to identify with their own reference groups, certain of their behavior and

attitudes are shaped by group norms. To the extent that reference group




norme become peraonal they become anchors for individual attitudee and

behavior. Accordingly, lt is proposed that the lmpact of residence upon -
“’etudent perceptlon of college environmental cheracteristics, if it occure. ¥
is mediated by the pattern of reference group identification maintained by

J‘the individual.f

lmplicatione of the Inveetigation

empirical level, the individual-group-setting relationehip within which

indiv ; 1ualvbehavior and attitudes are formed. , Theee findinge suggest that

’the theoretical concepts of physical setting. sociocultural eetting, and

| Thie investlgation derived ite conceptual model from the theory of j ‘ i

8 ymbolic interaction. : A successful attempt was made to examlne. on an

7'ng;reference group have utility when applied to the study of the college environ-f o

| ""ment. Therefore, further theoretical and empirical exploration is both
k’necesea‘ry_and desirable, |
’ lyior'e; epe'cifically, one implication of importance to theory isk the
: | t,:question: "Do ail three factors. individual, group, and setting, contribute "
: ,propo‘rtion‘aliy to the shaping of individual behavior and attitudee in relevant
epheres of activity?" The affirmative of this question was an assumption of
kthis investigation. However, itis possible that one factor will have greater
impact upon individual behavior and attitudes than other factors, This
outcorrfe could not he investigated in the current study because the effects‘
of reeidence ancl reference group patte\rn were controlled, such that the

variance due to one was removed when the main effect for the other was




tested. ln Order to tully understand the lndlvidual-group-eettlng relatlon-

;ehlp wlthln whlch lndlvldual behavior and attitudes take form, it would
e : eeem necessary to examlne the strength of va*lous factors ln comblnatlon
upon college envlronmental perceptlon.

'I‘he flndlng that place of resldence and pattern of reference group

slgniflcant impact upon student percept-lons of college envirofunental

e cuaracterlstlcs. , Although the current lnvestlgatlon dld not have ae lts- ‘

‘ prlmary thrust the study of relative strength of the lndependent varlables
with impact, it dxd support the concluslon that dlveree factors may cause

arlatlon in perceptions of college enviromnents. It follows that the most

feaelble apprcach to research on the college environment would be an
integrated investigation of impacts stemming frorn the college envlronment
as a whole and as dlfferentlated parts‘.

Slnce survey research techniques have been utilized in this investiga-
“tion to measure reference group identification, there is'a greatvneed; for
addltlonal and more direct techniques by whlch these phenomenaj‘ cian be :

measured at an emplrical level of analysis, Such techniques might include
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| ~~'£h9~ atudy of individual behavior and aittitudes through parttc{pant obgetva-
tion, analysis of sociometric ratings. undertaking of in-depth interviews,
‘and othep field techniques which may uncover empirical data with respect

to indiviflual-group relationships, There is a need for more detailed informa-

tion relative to the conditions under which certain» persons come to constitute
a refere‘nce groﬁp for the individual, For examplﬁe, is it posaiBle that
pursons who are referents for the individual in psychological spheres of
activity may not be referents for him in behaviorai spheres of activity?

It was previously noted that a primary tenet of reference group theory
revolvés around the notion that group norms structure the perceptual world
of the individual, Insofar as the personal experiences may Le at variance
with his behavioral world, it may be necessary to differentiate arnong them,

As an example of the necessity for conducting more systématic resecarch
relative to reference group identification, it was noted earlier that there was
consistency betweeh reference,éroup choices made by students ac:ross (1) |
salient educationa.l issueg and (2) day-to-day activities. It may prove
enlightening to take these as well as other indicatgrs of reference group
identification and determine whether different techniques applied at the same
level of analysis will yield congruent or contradictory results, If contrad;ctory
results are obtained, it would seem‘to suggest that there are several sources of
group influence for the individual, More specifically, ‘the persons who influence
the individual in piychological sphe'res of activity may not influence him in

behavioral spheres of activity and vice versa,
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A |related area of needed research concerns the finding that place
of residence and pattern of reference group identification are highly

correlaﬁed variables, Additional research with respect to the relation-

ship bet%een these variables may indicate that a selection mechanism is

in operation whereby students maintaining similar personal needs systems
will tend to be attracted to the same type of residence arrangements or

that the residence itself limits the alternatives for interpersonal interaction.

It was noted above that residence ;nd reference group pattern may
vary in their effect on bcollege environmental perception, At a gross level,
it may be proposed that the impact of residence on college environmental
perception is in part due Eo the high correlation between resideﬁce and
reference group patterns, Therefore, until better indicators of reference
group patterns are obtained, an environmental variable such as residence
may be a better predictor of co_llege environmental perception than a social
psychological variable (pattern of reference group identification),

A second factor which may account for variation in effects of residence
and reference group pattern on college environmental perception derives
from the classification scheme utilized to develop categories within each
variable., More specifiéally, categories of residence (fraternity, dormitory,
family, and off-campus) are more distinctive than categories developed for
pattern of reference group identification. However, before the implications
of this‘finding can be fully understood, further research will be necessary,

Having previously discussed the need for more intensive utilization
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| ‘~ of fleld research techniques in the study of reference group identification, |
it is appropriate to consider the relevance of turvey research techniques

to the mkeasui-ement of reference group identification, The studies reviewed
earlier ’in the investigation utilized field research techniques and were
largely concerned with th; development of empirical measures of friendship
group formation, For example, a variety of fisld and survey research
techniques such as ‘participant observation, informal interviews, external
observation, subject reports, personal dlaries, etc., were used in a study‘
of peer group formation (Muwcomb, 1961), In an earlier study of fr{endship
group formation, sociometric procedures and informal interviews were used
as the major techniques of investigation (Festinger et al,, 1950), However,
Festinger et:al,'s design was similar to Newcomb's in that both reljed
primarily on field research techniques (e.g., participant observation inter-
views, and external observation) as a means of measuring reference group
identification.

The current study, while not ignoring the utility of field research
techniques, has attempted to efnploy survey research techniques because of
the unique opportunity they afforded the researcher to obtain a large quantity
of data over a short span of time, A major assumption of this study was
that a combination of techniques appropriate to the phenomenon in question
.would insure more accurate findings with respecf to patterns of reference
group identification, Although residence may be a betier predictor of college

environmental perception than pattern of reference group identification,




- "”their further use. ;

g
nevertheless there was a relationship between pattern of reference

group identification and college environmental perception. This finding
demonatrates that survey research techniques can be utilized with some
success in measuring reference group identification,

However, the question which must now be considered is; When the
advantages of survey research t'echnlques are compared to their lhnlta-'
tlons. is further use of these techniques warranted? Clearly, field research
techniques such as pa rticipant observation and informal interviews enable

researchers to study reference group identlfication in a more direct fashlon.

*It is also apparent that survey research techniques can be utilized to measure "{’,
reference group identlfication in spite of several limitations (such as lack of
specificity and low reliability). However, the use of field research techniques_
tends to be quite expensive in terms of time and resources required whereas
the utility of survey research techniques lies in their low cost and relatively |
‘ asy implementation. Therefore, although it will be necessa ry to turn to
field research techniques such as those used by Newcomb and Festinger t_a_l.
| for further understanding with respect to reference group identification, there
_are enough advantages associated with survey research techniques to warrant

: 'One ofthe outcomes of this investigation has'beenth devel

f course, requires




o lt may be posslble to galn further knowledge about the impact of che

il ‘measurement of reference group identification. Necertheleee , it has
"‘"demonstrated its utility in differentiating students according to p‘zittern
'of,re"ference g'toup ldentlfication. As such, it may be useful for further :

researchers interested in this area to use thls lnstrument (or a refined

verslon) in conductlng additional research relevant to the lmpact oi’ college

‘ students. If future lnvestlgators consider these lmpllcatlons ln their design, '

indivldual -group- settlng relatlonshlp on the formatlon of lndlvidual attltudes e

and perceptions.
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; Instreotlons

Pleasecom'plete the foilowing questiOns by placing the numbeér of
the answer you feel best fits your situation on ti:3 line to the left of the
question. Please complete each of the three questions An this section,

What type of residence are you living in this \erm (Fali, 1971)‘:{‘

1. fraivrnity 3. home with parents {

2., dormitory 4, other

(pleuse specify)

which type would you choose?

1. fraternity | 3. home with parents

2 If you couid llve in any type of residence that you wanted during this term, i

2, 6ormitory | - 4,  other —
o : (please specify)

" you still choose the one you are now attendmg‘?

.

I, yes | 2, no 3. notsure , .

Section 11"

3, lf you could go to any college that you wanted to this year (1971 72) WOuld e o

Instructions Y

Please complete the following section by choosing the response category
- which you feel best represents your opinion toward each of the educational :
. issues stated : ~

~  Place the number of the category in the epace provided to the left o£
Wi each statement. Use the following scalez S e o

' -Strongly Mildly e Strongly
_Agree ‘,Qg‘_ree __Agree Undeclded — - Disagre

1




10,

1.

a2,

13.

o 'Strongly'
o . Agree

Mildly Mildly Strongly

Agree  Agree U‘ndecided Disagree Dis_agree Digagree
1 2 3 4 5 6 7

9.

Many courses are so irrelevant to the occupational world that the cholce of
a vocation is difficult, .

Since colleges have become such large-scale orgsn-lzations,’ a negative
feature of college life is the treatment of students as numbers,

Most college examinatichs are unfair because they fall to accurately measure
a student's real knowledge of the subject,

Many college students are not genuinely interested in their courses and |
therefore experience difficulty developing good study habits. = °

College instructors are usually difficult to get to know because they are
disinterested in students' needs and unaware of students' primary reasons

~ for ob taining an education,

Many college students find college sponsored social and cultural events
dull and uninteresting. : :

Many college students have dlfficulty selecting a ma_)or field because a
cholce is required too early in their college careers, '

College students often experience difficulty with comrnunity authorities
(local merchants, bankers, police, etc,) because these frequently self.
seeking individuals attempt to take advantage of them,

One of the most meaningful experiences in a student'e college life is the
development of positive and lasting interpersonal relatlonships wlth other
students. , ,

Lack of finances is not a major problem for most students because of the |

‘many ways available to finance a cbllege education.

' 'Many courses offered in college are highly relevant to contemporary
' 'polltical and soclal issues in American soclety.

| '::_gPeer pressure toward conforrnlty is good because it introduce




Ag_ree Agree UndeClded Dlsagree Dl]sg.g’ree Dlsagrce T

' :The lnvolvement of many college students with contemporary polltlcal
- ‘and social {gsues exposes the students to probleme they would not
L cont‘ront in conventional college curricula.

'I‘he quallty of housing now used by many colleges is qulte satlsfactory
since colleges heve continually attempted to upgrade the factlltles.

lncreased awareness of hts own perscnallty helghtens the student's lnterest
in assesslng his impact on others, ,

'I‘he major concern of many college students is not to obtain a degree but
to accumulate enough knowledge to make their own way ln llfe.

One of the most important aspects of college for the male s*udent in flndlng -
a decent female to date and perhaps a sultable one to marry. Sl

: Section III

In ] t r uc tikonks ’

k In this section you are asked to evaluate the educatlonal tssues llsted S
below wlth regard to how important you feel each one of these lssues is to: you.’; S

Some of the issues may seem to be hlghly relevant to you and should be -
: evaluated as 'hlgh' in importance. Other issues may secm to be qulte
lrrelevant to you and should be evaluated as 'low' ln h‘nportance.,f”, ST

- Please carefully examine each lssue. Place the number most accurately'TM
representing your attitude in the space provided to the left oi eech statement. e
'I‘he scale you are to use follows' S , S

i UMederate T ey
 importance __ importance _tmporiance_




High | Moderate | Low

Importance Importance Importance

1 2 3 4 5 6 7

It will be necessary to change most of the examination techniques currently

Greater understanding betweer. students and community authorities must be
developed to ellminate the students' feellngs of 'being taken advantage of, '

College students should not be required to choose a major during their first

years but should be permitted to do so when they feel they have more know.
ledge of different major- fields,

It is important for students to become better acquainted with faculty members
80 they can communicate their needs with regard to improvements in course
content and curriculum requlrements. :

For students to learn more about problems in American society, it will be

necessary to make the courses offered more relevant to contemporary
polltlcal and soclal lssues. ‘ ‘

Before college students can develop better study habits or become genuinely
interested in their studies it will be necessary to restructure the curriculum
so the courses offered will be more rolevant to contemporary student needs,

Peer pressure must 'be modified if students are to have enough freedom to LR
discover tHeir real identities or become all that they ares.capable of becomlng.

employed by college instructor s before students can be tested fairly with
regard to the real knowledge they have of a particular subject.

Drugs should be legalized because they help students free themselves of

their inhibitions and discover the truth of their real ldentitles.

Colleges and unlversities have become such large scale organlzatlons that

~ there is a tendency on the part of officials to look upon students as numberg B

.ather than as unlque lndlviduals.

jf 1f the college male is to experience success wlth the female he dates he must;"‘
. first develop a unlvq g o



__16.

17,

| ngii' | Moderate Low

Importance Importance o Importance
12 3 4 5 6 7 |

The freedam of college students is limited because parents too often
attempt to exert thelr control over the students' behavior,

The quality of houeing facilitles that students are ask22 to live in should
meet cortain standards if students are to realize their full academic potential,

Because of their nearness to the student, those persons who share the sa‘mef
residence are expected to have a strong influence either as a source of -
conflict or a source of help. :

The tendency to analyze and assess the impact of their personalities on their
peers is one factor that may account for students! increased interest in the

intensity and quality of their interpersonal reiationships.

Grades are very important to college students because they. are the criterla - i
by which representatives of graduate schools, business concerns, and
professional organizations evaluate the acceptability of the student.

Graduation is a maJor concern to college students because if one wants to
get somewhere in'life it is first necessary to obtain a degree. '

One of the most important aspects of college life for male students is finding ‘iﬁ'; :
a suitable female to date or perhaps even to marry., : : : '

Section 134

Instructions

L Please review each of the educational issues listed below and select the type o£ . ;;
- person (8) you would spend the greatest amount of time wlth in discussingthe problem’
'thsl: arise concerning each issue. “ e D s :

o Using the categories listed select the one category which you feel most .
osely reflects your choice of person (s) Place the number of that category in th




5 « faculty, administrators, staff at this college

6 - 1 would not discuss this issue with anyone

_ ADDITIONAL CATEGORIES FOR STUDENTS LIVING IN DORMS OR FRATERNITIES

7 - students living in your dorm (fraternity)

8 - students livlrlg in another dorm (fraternity)

The emphasis parents, faculty, and admlnistrators place on the value of -

obtaining high grades in college.

The difflcultles that arlse in gettlng along wlth people you ve lived close
to for awhile,

- The control parents attempt to exert over the behavior and attltudes of e
~ sgtudents with regard to certain aspects of college llfe l e., cholce of S
: major, grades, dating habits, : : e

Students' difficulty in chooslng courses because cou’rse offerlngs a.re g
completely lrrelevant to the occupatlonal world. :

7 StudentsI treatment as numbers caused by the large scale organlzatlon
_of today 8 colleges. o L : R g e

' 'I’he fallure of most college examinations to provide an’ accurate measure o

of the armount of real kno.vledge a student has with regard to a partlcular co

B eubJect.

‘ The dlfflculty most college students experlenco in developlng good study o
'_":'hablts because most students are not interested in. their studles. ek o

[,,College lnstructors lack of awareness of student needs anc_l of the prlmary;"

: '}reasons for whichstudents ha.ve chosen to obtaina college education, -




;‘}

l - parents end other members of your family
- neighborhood friends attending this college

; ’3 - neighborhood friends not attending this college

Cd-clesmaes

- 5. facultv. adminlstrators. staff at this college
’6 -1 would not discuss’ this issue with anyone

ADDITIONAL CATEGORIES FOR STUDENTS LIVING IN DORMS OR FRATERNITIES

| T - students living in your dorm (fraternity)

8 - students‘living in another dorm (fraternity)'

4, t*-.f»The relevance of many college courses to contemporary polilical and
,-'social iseuee in American soclety, E ,

Peer pressure toward conformity whlch introduces students to the S
;;fgf':_'soclally acceptable modes of behavior they will need later ln life. j ‘

“"‘V”"‘y;i',j,‘if'Marijuana'e help in freeing students from thelr lnhibitions while thev
- fattempt to discover their real identities. ;

The development of students ability. through their contacts with
members of the opposite sex in college, to ‘keep their cool' ln fum,.e .
!;soclal relationshlps., S

ﬁf{fj’f,The involvement of college students with contemporarv political and
" goclal iesues, exposing them to problems in American soclety whlch
{:fare not consldered in the conventional college curriculum

Th° satisfactory qualityl of housing now available to students, since e



‘Section V

Ingtructions

In this section youare requested to identify the type of person (s) with whom
. _you most £req\ltent1y and regularly interact in different eituations. Some of these
 sltuatione are/habitual living routines carried out on a day-to-day hasis and othere
... are special oceauiona which obvtously do not occur on a day-to-day baeis.

' Please revlew the situations pre-onted and place the number of that category
which best describes your cholce of compaion (e) in the space provided to the left
of each situation,

1 - parents and other members of your family
2 - neighborhood friends attendl'ng‘ this college
| 3 - nelghborhood t'rlende not attendlng this college
4~ claeemates | _ .
"‘5 - faculty, administratore. ataff at thle conege -.";;, .
ADDITIONAL ('ATEGORIES F‘OR STUDENTS LIVING IN DORMS OR FRATERNITIES?:
Gy 6‘- students livlng in your dorm (fraternity) " 5

7 - students livlng tn another dorm (fraternity)

A

i '::‘Relaxing ln youx lxving Qutrters before or after classes. i
. Studying in the afternoone and evenings. ‘
: Snarlng your tab*e at dinner. g

‘ Gotng toa eoctal event on a weekend without a date. |

| 'Partlcipating tn spontaneoue and informel athletlo conteete._-

6, ~Attendihg a movte without a date. o




’l? perenta and ‘othef mernbere ot 'you‘r te.mlly
2 - nelghborhood frlends attendlng thls eollege
3l nelghborhood friends not attending this College
| - classmates 8
5 faculty. admlnlstratore. ataff at thls college ; 4
CADDITIONAL CATEGORIES FOR STUDENTS LIVING IN DORMS OR FRATERNITIES :
‘ | 6 - students living in your dorm _(f;faternlty) ” i

7 - students Hving in another dorm (fraternity)

Selectlng a team to partlclpate in organlzed intramural athletice.
Sharlng your table at lunch.
Relaxing and gooﬁng off durlng the weekende.

; Taking someone home for a weekend

Instructlone




" 3. What {8 the highest educational level completed by your father?

1, masters or doctoral level graduate w ork
2. bachelore degree

3. one or two years of college

4,  high school diploma

$. one or two years of high school or less

- 4 What is the highest educational level completed by your mother?
1, masters or doctoral levsl graduate work
2. bachelors degree
3, one or tweo years of college
4. high school diploma
5. one or two years of high school or less
5. What type of city, toWn,'borough, or village do you live in?

1. suburb of large metropolitan area
2. central area of large city - SR
3. ' a small city of 100.'000,'-'200,_000population
4. & borough or township ST :
8. small village or farm community

6, What i,s your mdther!s.working statug?

1. not working _

2. works 5-9 hours a week

3. works 10-19 hours per week
4, works 20-30 hours per week

5. 'works on a full-time basis

7. How large is youi‘rfamily?

1, onechild - 4, four children
2, two children 5, five or more
3, three children

8, ‘Are'you working while you attend 'colrlége?\ '

e 4 20-30 hours per week
2. 5-9hoursperweek 5, full-time job (40 hours o :
< 10=19 honre per week gy ok ) .
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How long have you lived at your present address?
1, 11 years or more | k4. 2-3 years
2, 6-10 years 5, one year or less

3, 4.5 years

How large was the high school you attended?

1, 2,000 students or more 4, 500.749 students

2. 1,000-1,999 students 5. 499 or fewer students
3. 750-999 students \

What type of high school did you last attend?

1, private, non-parochial 4, technical high school :
2, private, parochial 5, have armed services degree (GED)
3, public high school '
What is the highest educational degree you want to obtain?

1, doctoral degree 4, associate degree’ (2 year degree)
2,. masters degee ' - 5. no degree, want to attend college

for just one or two years

W_hat subjectarea are you planning for your major field?

1, Liberal Arts (English social science history. etc )
2, Humanities (philosophy, music, art, etc,)

3, Science-Math (chemistry, physics, biology, rnath ‘ete, ) ol
4, Engineering (chemical engineering, electrical engineering. etc, )
5. ,Agriculture (forestry, agriculture animal sgience, etc.) '

What type of occupation do you plan to enter?

__l. professional (physician, lawyer. teacher, etc ) ,

2, managerial and sales (production manager, salesman, etc, )
-3,  technical (iaboratory technician, ete.) : : -

4, '_agricultural (farming, forestry, fishery, etc,)

5, skilled labor (printing, textiles, glass, painting, etc )

. 6.‘_': kOther S




